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THD TE.CHING OF VISUAL ARTS IN GENERAL EDUCATION
1N Thi CNIZBD STATES OF AMERICA

This report will describs the present position with regard to
tho toaching of the visual arts in the schools of the United States of
dmsrica. It will, of necessity, be superficial, because of tho limitations
to length of tho document. It would be well, at the outset, to define the
scope of this repcrt. First, it will detl almost entirely with education
in the visual arts in thc elementary and secondary grades in public schools;
that is, with the art education provided for children between the ages of
six and seventesn in tax-supported schools, This is not to ignore the
exlistence of many private and percchial institutions, but they provide for o
only & minority of school-age children, College ard university education
will bs discussed, chiefly in relation to the training of teachers, although
soms brief mentinn will be mnde of othor developments at that level,

Secondly, this report will desoribe presont conditions umder
which teaching in viswal arts in carried forward, and the forces and
agencies that ero fostering or impoding development, In discussing major
empheses in tho teaching of visual erts, however, the report will desl
with those directions and developments in instruction which are considered
to typify.desirnble practice ani, in that respect, will be scomewhat in
advance of typical practice. It should be kept in mind that in the United
States, with its varied geography and its broad rangs of oconamic and
cultural resowrces, there is also great variation in the quality and
character of the instruction provided in art education., This is further
heipghtensd by tho policy of decentralized smtrol which characterizes the

smorican educationnl systom.

Third, it will desl almost entirely with art in general educationm,
not with technicsl or specialized training for telented students. _

Statistics will play a minor rSle as fow exist regarding
instruction in visuel arts. Genmoralizetions will be basod upon prolonged
and close obsorvatisn of art instruction over large areas of the country,
not only by the suthor but by other art educators, These observations aro
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prosentod with essurance of thoir validity, but thoy connot be backed up
with objoctive statistics beoause these do not exist in any comprohensive
form, Soveral projocts arc undor wey to asscmble such datn but the
reosults arc not yot nvoileblca Though tho author is indebted to many
others in forming his beliofs and his ocutlook, he nevertheloss assumos full
rosponsibility for nll stotomonts which appear in this repert,

The Culturel end BEducational Climato Regdrding Instruction in Visusl Arts

At proscat, two opposing sots of conditions exist withir the
Unitod Statos which detormine the cducational and cultural climate in
vhich instruction in visurl arts in schools is preocecding. Thoso mush be
bricfly roviowod ir order to understand, not only tho advances ond
difficultios oncountorod in arts programmes, but alsc the rcasons for mony
of tho currcnt emphases.

During tho past six ycars, sinco tho closo of World Wor II, art
oducation hra passcd through o poeriod of significant development, 48 if in
rosponso to somo compclling nood, greator numbers cf poople than cver
bofore arc turning to tho erts, In zadult educction progremmes, for oxamploe,
onrollmont in arts clessss cxcocds that in eny othor aroc. This dovolopment
doos not find its accurato counterpart in school systems bocause childron
aro not ollowed to socloct their activitics with tho same frocdem as are
adults, But, novertheloss, thero has boon a conspicuous increasec in tho
placo uccordod to urt in scho«:l'progrmnmoa and in tho numbers of poople
responsible for oarrying it ocut,

' Support of art netivitios has come from e wvarioty of sourcos.
Tho goneral ocducator is bocoming awaro of tho fact that the visusl arts
aro o bosic oomponont of the total oducational oxperionce. Child psychologlsss
and doveclopmentalists arc urging that a hoalthy and wolledcvolopod porsonality
oannot bo achiovod without the oreative growth and insights providod by tho
arts that docpon the cmotions, clarify moanings, cnd produco individunls of
ignity and inbogrity., Tho accoloratod tompo of ouwr mechanigation, owr
movoment toward groeator standardizaotion in all aspects of life, ond the
plecomoal noture of most jobs have all tondod to dohumanige our culture, to
suppross or ignoro tho contributions or Importonco of tho individunl, and
to rob most poople of the doop porsonal and socinl satisfnotions that oome
fram thoir lobours. Thoso footors havo beon oritical in giving risc to o
growing domand for and participation in art and art activitios. In nddltion,
tho presont world tonsion, the cold wor, tho porvasive foar of atamic attook
tho dissonaion over our country's »6lo in world affairs, all prosent tho
individual with tho nocossity of finding somo notivity which will give
him stability end balemec.

Meny of thoso foroos and conditions which havo onusod poople to
tura to tho arts havo also, howovor, boon strong doterronts to thoir
dovolopmont, Evon though a prodominahily sciontific ond tochnologloal ugo
hns tho greatost nood for tho humanizing contributions-of tho arts, tho
prostige of tochnology hampers thoir widosprond nccoptonce, Furthermoro,

e oulturc which is prooocupiocd chiofly with matorinl nccomplisiment and
with roising on alioady high stoanderd of living will acecept with difficulty
tho porsonal, spiritunl and omotionnl swbisfuctions whioh aro tho pr:lmury

. contributions of thoe nrts. .
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These facters also basically affeet education in wvisunl arts,

At present, o vestly incroased perecontage of our nationel inceme is going
for military and rolatod expondituros, Indecd, the whole of cducation is
affocted cs competition incroases for what is left ef the tax dollar,
Bocause tho arts cannot contributec in eny directly demonstrable wny to
defonso, their support in tho schools is further Jjoopardized,

The timos are difficult but still hopeful, for the progross
vhich has boon mnde during rocent yooars is proof of the vitality of tho -
arts in education. Thoy must osswme on incroasingly aggrossive role oven
though the competitive struggle for rocognition into which the arts are
thromn mokes domands upon thom for which thoy are, by nature, ill-cquipped,
The casc for ort cducation will rest, however, on the wnlidity of tho
contribution vhich it makos to the lives of growing boys and girls,

The Structurc and Control of American Education

_ Thore arc throe main lovels - clemontary, socondary ond college -
in the Amorican cducational system., Elcmontary end secondory educetion, in
most instoncos, oxtonds over a twelve-yoor poriod, although the numbor of
years assigncd to ocach may vary, In same systoms, the elcmontary level
includos grades onmo through cight; sscondary, nine through twolve. In
osthor systoms, the olomentary level oxtonds fram grades smo through six;
Junior high school, sewven through ninc; and senicr high school, ten through
twolve, In nony camunities kindergartens aro included for five-yecr olds
and in somoc ‘there are pre-schools for youngor children. There is also a
growing movonmont to extend upward the system of publie education by addirg
e thirteonth and fourtecnth yoar to tho scnior high school. Thoso two
years ocon alsc be counted as the first two years of collegoe for students
studying for o dogroee. Practically all schools arc co=educational,

- . Tn most instances oloascs in the elementary grades are wndor
the direction of a olassroom teachor who is rosponsible for all or almest all
of tho loarning oxperiocnces of the pupils, art included. In a minority of
schookiy, howsvor, o spocially troained toscher is responsible for art
Instruotion, At the socondary and college levels instruction is givon over
to specinlists and, instoad of one teachor, a student mny have five or dix

in one day,

Tho eontrol of education is almost ontiroly decentralized, oach
community having its own school board vhich manages ond regulatos the school
systom. Tho statos have considorablo responsibility for the school programmo
and in addition look aftor such matters as attondance laws, coertification of
tonchors, and building regulations, Curriocular materisls which are heolpful
to toachors ore also publishod by many of tho states. Tho federal goverrment
exorts no control ovor educction,

This docentraligzation means that onch state and cammumity has
considorable froodom in setting up schoul. progrommes, If thore is groat
varintion, there is also a hoalthy floxibility. Inoreasingly, the '
individunl tosnchor is boing given groater froodom to dotormine the kinds of
exporionces which arc carriod on in his olass, This is true ospecislly in
art, whore it is urged that the exporioncos and interest of ysung poople
be usod &8 the basis for activitios, Thus tho rdlo of the teachor is oruciel .
in dotormining whot the art progremme will be, ‘
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¥ajor Emphases in Educction in Visual Arts in the United States

Sems of the present mein emphases in educstion in the wisual
arts in the United States are here presented and djscussod., These are
found very often in well-developsd school progrommes snd are characteristic
of present trends,

The development of a healthy personality is the pr concern.
The children who attend our schools showid emerge as henlthy, weﬁ adjusted
individunls, whe have faith in their individuality ond integrity, have
emotional depth and stebility, and place the highest rremium on those
humn volues and feelings that are fundsmental to cny real culture. They
must be individualsvho eon get along with others, who are capable of
respect, devotion and love. Thess are, indeed, concerzs not only of
oducation in visual arts but of all education. But the contributions of
the visunl earts to such an outcams are fundementsal,.

Experience in visual arts f£ind validity in the development of
tho individual. Tho experiences which on individusl hos must be orgerized
into o philosophy of living which he finds aceceptable and workable axnd which
contributes to socisty os a vhole. To be soumd cnd welid, this philosophy
must be arrived at through his own sfforts ond discoveries. Visual arts,
by their nature, provide many of the oxperiences which ensble individunls
to make satisfactory and dynamic adjustments. Through graphic expression,
the moanings of experience are clorificd ond intonsified; those peculinr
and individunl velues which oro nseded for healthy growth are sought out
and explored; through the more practical arts, the environment is beautified
ond enriched. ' In all these cctivitios the velve lies in the sismificance of
tho experisnceos to the individual, in tho development of meenings that are
Important to him, in thoir contribution to his own dovelepment.

The uniquoncss of the individusl is accepted as bagicy each
dovolops in his ovm wny; ooch requires different experiences for optimum
growth, Each person, furthermore, is endowwd with oreative potontialities,
Mass techniques of instruction, therefors, cannot bo used as thoy would
and make impossible of accomplishmeont the major comtribution of the arts.
The importance and integrity of each individual is strengthened by plaocing
upen him the chief responsibility for the selection ond planring of meaninge
ful activitios, In this process, the teachor hns an important rsle, but
ho boocamos o guide rather than o moster, Group processes also are
Important, in vhich the individual werks co-opcratively witkh others for
a part of the timo, But even in these situntions the selection of the
aoctivitios is arrived at through joint planning by both the pupils
and the teachor:.

It follows, thon, that it is not possible to establish in

edvance o definito serias of sotivities and experiences in the arts which

aroc to be followod by all students. Instend, cctivitics must be selected

vhich will contributo most ‘to the dovelopment of the individual and the

group, and in reldtion to current intorests md needs., The long-range

growth of the students must always be kept in mind by the teacher who has
. o guldonoce funetion in gividg a sound basis to the interests and activities of .
¢ the students., Activities are selected, theon, which are deeply rooted in
‘ - the experience of tho studonts, have vital meaning for them, and can therefore
serve as bases for intense orentlive oxpression, -
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Crontive oxpression is the cornorstane of all art experionce,
Letivity in Tho orts has mconing to the inmdividunl oniy if 1t Is cngogod in
o8 o croative ontorprise in vhich procedurcs cro umdortekon and results
are achieved thet sontribute directly te growth and dovelopment, Each
expcrionce must onnble him to make discoverics acbout himsolf and his world
and thould result in inerecsod understanding and aworoness, In bricf, the
expericnocc must be a croctive ons, Tho velues, moreover, aro largely thoso
which rosult fram tho process rathor than from tho product, It is whot
hoppens to the studont during the activity thot is important, not tho
product of tho activity, This doos nnt moan that product can or should be
ovorlooked, for tho deop satisfections which rosult are important, But in
tho ovclustion of any art experionco, the considoration of product is
socondary, The emphasis on what heppens in an art cxpericnco means that
products are judged in relation to the individuzl and upon tho sincerity
and integrity of his cxprossion, not upon adult or s priori standards of
what the results should be,

Skills are tought as the need for them arises in rolation to
crective activity, For meny students, whore thc urgoncy of cxpreasion is
groat, skills will cmorgoe or bo learnod as the activity progrosses. In
mony instances, howover, some tralning in skill must be given, but alwnys
as the nocd ariscs in relation to somo nccossity of exprcssion,

Tho studont's awnrcnoss of his culturcl horitage in the arts
1s oxtonded through ocontact with and considoration of groat oxamples fram
tho post and tho prosent. It is felt, howover, that deep undorstanding
ond approcintlion aro possible only if an individunl has first had mcaningful
expericnces in art crecation, 'Tho bolicef is clso quite gonorally hold that
sound opprociation must also bogin with cn undorstanding of the contcmparary

world.

Art oxporioncos cro ossontinl for all individunls at all school
lovels, If, as is boing domonstrated, croative activity in visual arts is
ossontinl to full personality dovolmpment, it is a logical corollary that all
studonts in school should havo opportunity for such exporionces. Theorotically,
at lonst, and to an incronsing cxtont in practice, art is acccpted as ono of
tho basic compomonts of oducation, o typo of experionce which should bo
availablo to all, It is, hovover, only in tho elementory grados that this
prirciplo has boon givon wide application, Novortholcss, ot the scomdnry
and ocollege levols, thoro is o growing roaligation that tho arts can contributo
to the dovelopmont of adolosconts ond youmg adults, ag woll ns young childron,
ond tho arts thomsolves aro boing given o rdlo of groator importonce at
those loveols,

Many arons and modia ore includod within tho dofinition of visual
arts, The concopt thot ovoryono 1ls potontially croative on e 0 basls
of crontivity is dooply felt oxporioncc, has brought with it a significant
brondoning of the scopo of visuol arts in tho schools, No longer is the
ficld limitod to painting and drawing, cctivitios ofton thought of as
synongmous with art cducation. Now, with ovory studont in school in nood
of orontive activity, cach with his rich resources of porscnal imbterosts and
- oxporioncos, instrusction in tho visunl arts is considored to include oll
arons of living in which man, through forms and materials, socks to ordor
and give meaning to lifo. To tho fiolds of drawing end pointing, then, aro
ndded such arons end cotivitios og-hamo plonning, lendscope design, furniture
conbtruction, industrinl and commorecinl dosign, stoge and theatro desig,

'

?
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sculpturc, carving, modolling, corsnics, joewelry and metalwork, the

grophic proccsses - otching, lithography and silk-scrcon printing being
espocinlly populer at the presont time - leotherwork, and other crelts,

In order to carry on such o wide wvorioty of aetivitios mrmy matorinls are
nocdod, such as paper, pigment, cley, wood,pepier-maché, stono, lenther

and plcstics, Probably fow schools carry on all the above listed cetivities,
but great breadth is characteristic of cantemporary art instruction,

In tho classroom, studonts selcct the moterials thcy nced to
cerry forwnrd the activity thoy have plamed. 4 pormissive atmosphorc is
ostablished wherc thc idecas =nd contributions of cach student are respocted,
Tho teacher heolps whon holp is mecded. The diverso activitics and idoas
arc the manifostation of the vericd personalitios and cxporicnccs of tho
studontg,

The amount of meterials ocwvaileble vorics from ono place to
enothcr. Somo favowrcd schools are provided with o good supply of
oxcollent moterinls; meny have only mcegre supplies. In many situations,
the teachers and students display omazing ingenuity in moldng use of oll
sorts of matcrials that offer orcative cnd constructive possibilitos, oc.g.
nowspapors, packing boxes, and food cartons, In rurnl areas, many classos
dig clay for modelling and pottery, cnd make pigments as well,

- 4Lrt Instruction in tho Schools

. Most school systoms roquire or rccomond that seme time in tho
~ olomentary grados be givon over te art activities, A typicol rccamcndation
.’ig for thirty minutes per day in gradeos one through four, and ninoty
ninutes por wwok for grodos five and six. Tho same rocammendation holds
for grades soven and oight if they arc included in tho elomentery grades,
In tho junior high aschool, art 1s gonorally roquired in grades seven and
oight, usually two forty-fivo minute perieds a weck. Past the eighth grade,
art is usudlly available only to those students who oleect it. The numbor
who do study it varios, doponding upon such factors as the quality and usoful-
ness of tho ort programmo and tho suppert given it by the school administration
and ccmmunity, In sumo high schools tho number of pupils elcoting it is as
low o8 fivo porcent; in somo, a8 high as thirty percent,

In large high schools a numbor of spocinlized coursos are often
availablo, Those moy include coursos in pottery, jowelry, commerecial
dosign, fashion illustrotion, ond painting, Sequoncos oxtonding throughout
tho senior high grades arc sot up for thoso wishing %o spooinlizo. in art.

No figurcs oxist on tho oxtont to which nrt instruction is available
ir Amorican schools. In tho majerity of tho olomontary schools tho umoumb
of time dovotod to art activitics dopords largoly upon tho intorest of
tho olassrocm toachor in tho subjoct. At tho junior end sonior high lovel,
1t is perhaps safe to say that in holf tho schools in tho country no art
classos aro givon. .

Thore aro fow collogos and univorsitios in vhich visunl arts aro
gonoral roquiraments for a dogroo, although thero are many with oxeollont
dopartmonts, Tho mojority of institutions offor art history courses: but
not all of thoso offor studio coursos, If, howovor, all colloge art courses
aro takon into account, it will be found that tho lattor aro moro numerous
than tho formor. Ono of the most signi:icont dovolopments in nrt

.F
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education in ths United States has been the rapid increase in studio
coarses at college level., The acceptance of creative art courses for
university credit on the ssme basis az established academic subjects is a
further lavouratle development., Many institutlons offer Uaster's degrees
in various art areas, and some art courses are accepted as a cmsiderable
proportion of the work townrds a Doctorate,

One of the weaknesses of Americen education has been its
caupartmental ization - the sharp lines of division between subjects. 48 a
result there has been increased emphasis on developing a closer relationship
smong the various subjects and disciplines of the school progremme, For
the elemsntary teacher this presents no great diffieculty for, not only does
he have charge of instruction in all subjects, but he also has the
opportunity to kmow all the students well., MNeny elementery teachers are
doing an excellent job of relating activities in visuel arts to the lives
and experiences of the children in the class and to the other subjects they
are studying, In the high schools, where instruction is departmentaliczed,
this raigses a difficult administrative problem, and there have been a number
of, attempts to organize programmes into more comprohensive wnits. Sometimes
this tskes the form of combining several subjects, for instance, the social
stulics and English, A more radicsl departurc is to organize instruction
around certain topics or areas of interest to the students, including the
various subjécts as they epply to the topic, It is in this latter plan that
visusl arts have most opportumity to contribute. At the college level
thore are a few noteworthy exsmples of attempts to reorganize the programme
into more functional and meaningful patterns, A number of institutiona have
set up courses which involve consideration of all the arts in order to
overcame the fragmentetion which results from division of the subject into
many different specialized courses. Most colleges and universitics are
actively engaged in programmes of currioular change and improvement,

The Imppovement of Instruction

the
ig the constent preoccupation of art educators to improve
quality of i.gztrgotion. Soms og the weys in which this is done are doscribed

briefly below.

! : ' tor or supervisor
Within school systems there is génerally s direo
' but spends a
£ aducation who not only administors the ?rogramme_ nc
:cn::dtarable portion of his energies in improving its quality.  Dither he :l:]t.'l
one of his agsistents visits and suporvires teachers in the system, espeoc Yy

those at the elementary level, making rocommendations og pro:;;l::;e ;.r glanning

acbivition, wonl emlgating ;gm;:t:;nsulilt:‘namb%fooii‘:{: eo?:eses only abt
hors, usually relerre ,

:ﬁ:er:qu;s‘b of 'bgo toncher, There they work with the students and the

teacher in planning art activities,

Many olby systems and state departments of education prepare

these inoluded definite
but ograme guides in art. Formerly ,
zﬁogﬁziion: Iv::lzl Erha types of e.o*bi.vitiesdrbo bei:z;r;:.gcgg u::seacﬁogade
ne with specific objectlves, an requ o
:J:::een]&i': :J\;:'rgc\ilar mg.'berials have 'bee.:;h in the :a?;:; :i zioﬁ:;ng wgﬂ‘:i:;'-hhe
r sugpgestions snd ideas, 8 newe
xﬁgﬁﬁe a.rigaotivitiea osnnot be proesoribed bub must grow out of the

interests and nseds of the shxfldubd.
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Many systems hold institutes and teachers' meetings at
periodic intervals vhere the Improvement of instruction is the major
concern, Within the last few yecers the setting up of in-service workshops
in art has become quite cammon. These provide cpportunity for the attendants
to participate in art activities, to work directly in art materials, and
to deepen their undorstanding of the nature of an art experience. These
workshops, established chiefly for elementary grade teachers, are of brisf
duration, generally involving only a few work periods, and attendance is
voiuntary. They have proven to be a most effective deviece amnd ususlly
more teachers apply for admission to such wecrkshops then can be

acocomuodeted,

Professionnl orgenizetions offer smothor important means for
improving art instruction and thoy have Tecently grovm enormously. The
National Art Education Association, cmsisting of some four thousand
members, is concerned chiefly with art instruction in the elementary and
socomdary graodes and in teacher training institutions., It is made up of
four regional affilicted organizations. Many of the states have art education
groups a8 have also & number of cities and small regionsl areas, All these
arganizations hold conventions and conferences, often annually, and many
have programmes of publications and services to members, Two other
natimal orgenizations should be mentioned, the College Arts Association,
concerned chiefly with higher education in wisunl arts, and the Cammittee on
Art Bducation of the Museum of Modern Art whose purposes ere parsllel to
those of the Natiomal Art Education Associntion, which is much smaller,

Many colleges ond universities carry on continuous prozrammes
of “raining for toachors already in service, Summer sessions are attended
chiefly by teachers, and during the year courses are offered at hours
convenient to them. Msmbers of college and university staffs often visit
comunities once o week to carry on instruction for the teachers.

The Training of Teachors

A considerable number of elementary grade teachers have had
little or no instruction in art during their prcfessional training,
Increasingly, hewever, institutions are demending sme art work as a
roquiremsnt for groaduation, though still many students receive none at
all, Two courses, fer one semester each, and moeting fowr to six hours a
woek, ore usually givon in those institutions requiring some art instruction,
Those gonerolly involve active participation, some work of appreciation
and some considerntion of techniques and precsdures for carrying on art
activities with children, Beoause most art instruction is given by
elemontery prade teachers, an increase in the extent end quality of their
training is a major problem, :

Art teachers at the junior high and senior high levels and
special art teachers for the elamentary grades are generally gradustes of
e four-year course in art education at a college or wiversity or an art
school, A fifth year of study is nocessary in some states to obtain a
teaching license, It generally ocarries with it an increase in salary,
The amount of training in art required for a “major" in art education varies
greatly, In soms instences, it is as little as one=fifth of a totnl
programme; in other instonces, well over half, Certification by the state
in which the individusl teaches is alsc necessary and these requirements
vary from one state to another, There are no certifieation requirements
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for teaching in collegos and universities, Advenced dogrees howover,
are of‘ten nocessary for pramotion. Many institutions have been securing
the services of praminent artists as instructors.

This, briofly, is the status of crt education in the achools of
the United States of Americe. We have made greast progress but there is still
much wo have to do. Wo are aware of our many shortcomings and are striving
to overcome them, Many forces are supporting us; many are impeding our
growth, but ths obatacles that we encounter, although numerous and
difficult, do not appear insurmountable.. There is an abiding foith among
art oducators of the importance of experience in the crts for young people.
We are convinced that ocur contribution is a fundamentrl one, essential
to the maintonance of a free end dynsmic socicty based upon the worth of
the individucl., It is in this faith that wo go forwnrd,



